International Journal of Educational Development 30 {2010) 91~101

Who are the future teachers in Turkey? Characteristics of entering student

teachers

Meral Aksu!, Cennet Engin Demir?, Aysegul Daloglu*, Soner Yildirim *, Ercan Kiraz*4

Middle East Technical University, Faculty of Education, 06531 Ankara, Turkey

ARTICLE INFO ABSTRACT

Keywords: :
Entering student teachers
Background characteristics
Socio-cultural values
Pedagogical beliefs

Turkey

This exploratory study examines the background characteristics, socio-cultural values and pedagogical
beliefs that entering student teachers bring with them into the faculties of education and explores their
possible implications for teacher education in the Turkish context. The study comprised 18,226 first-year
student teachers from 51 faculties of education whe participated in the study by responding to a three-
section questionnaire developed by the research team. Their responses indicate that students entering

education faculties typicalty come from families of lower-middle socio-economic status living in urban
areas, tend to possess more traditional than secular-rational values and have not yet formed clear

pedagogical beliefs.
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1. Introduction

It is widely accepted and common sense that teachers make a
difference by influencing the lives of itheir learners and their
orientations to life. A conmsiderable amount of research has
explored how learners learn and the relationship between their
individual characteristics, their approaches to learning and their
learning outcomes (see for example, Jardine et al., 2008; Richards
and Rodgers, 2001). Existing data supports the view that the
characteristics, experiences, knowledge, dispositions, beliefs,
attitudes and perceptions that pre-service teachers bring with
them upon entering into a teacher education programrme
substantially influence their subsequent development as students
and, eventually, as teachers {Carter, 1950; Minor et al, 2002;
Witherell and Noddings, 1991). As stated by Akyeampong and
Stephens (2002; p. 262), “the input characteristics and qualities of
the typical beginning student teachers are important indicators of
the quality of trained teachers at the point of exit and of their
continuing leng-term commitment to the profession.”

Although teachers’ conceptions of the teaching and leaming
processes and their beliefs about students, classrooms and subject-
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matter can have an important influence on what they do in the
classroom (Mahlios and Maxon, 1998), a limited amount of
research exists on the pedagogical beliefs, socio-cultural values
and background characteristics of the students who choose
teaching as their future careers. Since the ability to reflect on
the entering beliefs and to change ill-founded beliefs is consistent
with the azims of the teacher education programs in Turkey and
worldwide (NCATE, 2002), identifying the pedagogical beliefs,
socio-cultural values and other entry characteristics carres great
importance,

In the Turkish context, the high proporticn of young people in
the overall population {according to the Turkish Statistical
Institute, in 2007, 26% of Turkey's total population of 70.5 millien
were below the age of 14) and the resulting high demand for
teachers makes the characteristics of entering student teachers an
issue of major concern. Today's entering student teachers will have
a substantial impact on the education of future generations. In
order for a system of teacher education to be effective, it needs to
recognise and build on the characteristics and motivations that
student teachers bring with them when they enter teacher
education programmes. Once these characteristics are understood,
curricula can be developed that better address the needs and
capabilities of student teachers (Coultas and Lewin, 2002).

1.1. Individual characteristics/family backgrounds of entering
student teachers

In their study on the characteristics of entering teacher
candidates Brookhart and Freeman {1992) found that entering
student teachers were likely to come from homes with annual
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incomes lower than those of their peers who did not study
education. The same conclusion was reached by Richardson and
Watt (2006) in their survey of freshmen student teachers in
Australian universities, Studies conducted by Su et al, (2001, 2002)
that looked into place of residence of entering student teachers in
China and Tibet reported that the majority of them are from rural
areas, When the educational background of the families of student
teachers is considered, Mclntire and Pratt (1985) and Pigge and
Marso {1986) reported that about two-thirds of both mothers and
fathers had no college degree, while an carlier study found that
about half of mothers and over one-third of fathers had less than a
high school diploma (Marks and Gregory. 1975). Another study
found that fathers of entering education faculty students had lower
occupational levels than fathers of students entering in other
facuities (Foisom and Lucy, 1970). Although all of these four
studies were conducted in the United States, they differed by
region, date and institution. As a result, it is not possible to state the
reasons for these differences but the general theme is that
“entering teacher candidates typically come from homes where
socio-economic status is not as high as that of college students in
general” (Brookhart and Freeman, 1992, p. 46).

Studies conducted in Turkey report similar results with regard
to the educational backgrounds of parents of entering student
teachers. In general, fathers of student teachers appear to have
higher educational qualifications than methers, with most fathers
either high school or university graduates and most mothers either
primary or high school graduates (Bagaran, 2004: Cakar, 2000;
Celenk, 1988; Demirel, 1995: Erjem, 2000; Ok and Onkol, 2007).
According to Basaran (2004), fathers of student teachers are most
often employed in the public sector, whereas the majority of
mothers of student teachers do not work cutside the home. Of
those who do work outside the home, most mothers are employed
as teachers or civil servants. Fathers also tend to be employed as
teachers and civil servants, as well as workers and shop-owners.
Despite the similarities in professions between mothers and
fathers, fathers tend to belong to professions that require higher
qualifications than mothers, which may be related to their higher
levels of education, Fathers also tend to earn more money than
mothers of student teachers (Bagaran, 2004},

1.2. Motivation/reasons for choosing teaching as a career

Various researchers have investigated the reasons why entering
student teachers enroll in teacher education programmes and,
ultimately, become teachers. The most commonly cited reasons
include a perceived teaching ability; an appreciation of the
intrinsic value of teaching; the desire 10 make a social contribution,
shape the future and work with children; a personal interest in the
subject area; and job security andfor better job opportunities
(Arends et al., 1998; Brookhart and Freeman, 1992; Ok and (nkol,
2007; Richardson and Watt, 2006). An examination of the career
plans of entering student teachers shows that many do not plan to
teach for the entire lengths of their careers. West and Brousseau
{1987} found that the majority of student teachers (94%) in their
sample planned to work as teachers for a minimum of 5 years, but
only slightly more than half (57%) planned to teach for 10 years or
more, Freeman et al. {1989) reported that the overall commitment
to teaching among student teachers is high and is not related to
academic ability.

1.3. Socio-cultural values

Socio~cultural values that reflect the social, political or
economic dimensions of society are viewed as indicators that
help researchers understand individuals’ attitudes and behaviors
{Esmer, 2002; Inglehart and Welzel, 2005). The literature is replete

with findings showing the importance of values in determining
individual behavior in various environments, including the work
environment (e.g., Harrison and Huntington, 2000; Inglehart,
1997). Understanding the social and cultural values of entering
student teachers may provide some insight into their future
behaviours as students and as teachers in school environments,
Socio-culturai values alse indicate the principles that form the
basis of how individuals relate meaningfully to each other in social
situations and sustain their connections with their cultural roots.
Indicators of socio-cultural values include confidence in institu-
tions, political engagement, and fatalistic attitudes (Esmer, 2002;
Inglehart and Welzel, 2005).

1.4. Pedagogical beliefs

According to Pajares (1992), pedagogical beliefs, including
perceptions regarding the qualities of an effective teacher, are
formed before a student enters university. These beliefs are either
strengthened or challenged during the teacher-education process.
In studying the influence of formal education programmes on the
beliefs of student teachers, Doyle (1997) found that the length of
time students spent in the programme and the amount of field
experience they engaged in were two important factors in
changing students’ pedagogical beliefs as they progressed through
the educational programme. The literature indicates that teacher
education programmes have varying degrees of success with
regard to changing the pre-existing pedagogical belief systems of
student teachers, with some programmes more successful than
others (See: Gilf et al.. 2004; Wideen et al., 1998). As Opdenakker
and Van Damme {2006) state, further research needs to be done to
explore the links between teacher characteristics such as beliefs,
thoughts and theories if we are to deepen our understanding of
classroom practices.

Educational philosophy is comprised of a teacher’s beliefs about
all aspects of education, including assumptions, theories and
beliefs about key aspects of teaching {Parkay and Stanford, 1992).
Two commeonly accepted educational belief systems are progres-
sivism and traditionalism. Progressives view the school as a social
institution and seek to align school programmes with contem-
porary needs in order to make education meaningful and relevant
to the knowledge, abilities and interests of their students. The
focus for progressive educators is to teach how to think rather than
what to think (Gutek, 2004). In line with this belief, curricula are
expected to be based on students’ persconal, familial and social
experiences with a goal of providing a continuous link between
students’ school-based learning and their lives outside the school
context {Witcher and Travers, 1999). Progressive teachers mostly
use student-centered teaching strategies and act as facilitators,
guides and raotivators.

Traditionalists, on the other hand, view the needs of both
students and society as essentially stable, As a result, they see no
need to revise, modify or redesign the schooling process in a
dramatic way. According to the traditional view, the purpose of the
school is to develop the intellect, and the role of the teacher is to
transmit important knowledge to students through lecturing,
demonstration and recitation (Gutek, 2004; Ornstein and Levine,
1993). Tradisional educators advocate curricula that are subject-
centered, organised, sequenced and focused on mastery of specific
skills and content and view students as passive learners who work
independently (Witcher and Travers, 1999).

‘When the Turkish Republic was founded in 1923, the Turkish
educational system functioned as an agent for social change to
transform a traditional society into a modern one (Kazamias,
1968), Since then, however, the system has been dominated by a
traditional educational philosophy whose main aim has been to
provide essential skills and knowledge through a standard
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curriculum (Engin-Demir, 2006). Curricula in Turkey's centralised
system of educaticn have gone through several revisions over the
past 80 years, the latest in 2005, when primary school curricula
were revised in an attempt to adopt constructivism as the basic
educational philosophy.

As seen above, background characteristics, attitudes, values and
pedagogical beliefs have been the major variables considered to
influence prospective teachers. Hence, the purpose of this
exploratory study has been to examine the background character-
istics, socio-cultural values and pedagogical beliefs that entering
student teachers bring with them inte faculties of education and to
explore their possible meanings and implications on teacher
education in the Turkish context,

1.5. Teacher education in the Turkish context

Turkey’s educational system congists of three main stages:
primary, secondary and tertiary. As of 1998, compulsory
education increased from 5 to 8 years, with the 8-year primary
school now consisting of two levels—Grades 1-5, or “lower
primary™ years, and Grades 6-8, or *upper primary” years. Prior
to 1998, primary school education had consisted of 5 years,
followed by a middle school programme comprised of 3 years. In
the current system, students who continue to secondary
education after compieting primary school can choose to go to
aregular high school or to one of several types of vocational high
schools, These include Anatolian teacher-training high schools,
established in 1989, which aim to stimulate young people to look
upon teaching as a promising future career {OECD, 2007) and to
equip young teacher candidates with the knowledge, skills,
attitudes and behaviours required in the teaching profession. In
order to begin university (tertiary) education, secondary school
graduates must enter a standardised university entrance
examination (Ogrenc Secme Swnawt) known by its Turkish
acronym, 0SS, Students are required to indicate their preferences
interms of field of study, and placement is determinecd based ona
combination of OSS score and secondary school grades. Type of
secondary school attended can affect students’ overall 0SS
scores, with graduates of Anatolian teacher-training high schools
awarded extra points if they chose education as their field of
university study.

Teacher education programmes are offered by 65 faculties of
education at a total of 51 universities in Turkey. In order to provide
standardised teacher education across the country, the teacher
education curricula for all of these programimes is established by
the Higher Education Council (HEC). All primary and some
secondary school teachers {e.g., computer education and instruc-
tional technology teachers, English language teachers, music
teachers}) must complete a 4-year programme at a faculty of
education. Secondary school teachers are trained in one of two
main programs—either a 5-year undergraduate programme at an
education faculty, or, for students who have graduated from a 4-
year non-education faculty, in a Masters' of Science degree
program without thesis offered by an education faculty (Engin-
Dermir, 2009).

2. Method
2.1. Participants and procedures

The target group consisted of all students enrolled in the 65
education facuities in Turkey. Enrollment data was obtained frem
HEC, and a total of 30,000 questionnaires were mailed to these
faculties, together with a cover letter addressed to the deans, A
total of 18,226 (60%) entering student teachers from 51 education
faculties (78%) participated in the study,

2.2. Instrument

A three-section questionnaire was developed by the research
team with the main aim of obtaining information about the
background characteristics, socio-qultural values and pedagogical
beliefs that student teachers bring with them upon entrance into
faculties of education. The first section of the questionnaire
consisted of 11 questions that provided demographic information
such as age, sex, primary place of residence (urban/rurzal), parental
educationfoccupation, type of high school attended {general,
teacher-training, vocaticnal, private, etc), type of university
programme currently enrolled in (evening or regular} and reasons
for choosing teaching as a profession, The second section contained
11 items that exarmined the socio-cultural values of entering student
teachers, including their levels of confidence in institutions,
opinions regarding Turkey's European Union membership, fatalistic
attitudes, self-perceptions as democraticindividuals, opinions about
the role of religion in social life, reading habits and musical
preferences. The third section consisted of 33 items concemning
entering student teachers’ perceptions and beliefs about various
aspects of education and schooling, including the goals of education
and schooling and the teaching and learning processes, Using a five-
point Likert Scale, respondents were asked to show the extent to
which they agreed or disagreed with various statements about
education developed based on a literature survey of philosophical
theories of education (O'Neill, 1990; Kiraz and {zdemir, 2008). Of
the 33 items included, 19 reflected a progressive view and 14
reflected a traditional view of education. These two labels —
progressive and traditional — were used to organise statements that
reflect the dichotomy faced in educational praxis over the last
century. Statements 1,2,4,5,6,7,9,10,11, 14, 18,19, 20, 22, 24, 28,
29,31 and 32 represented the progressive view, and statements 3, 8,
12, 13, 15, 16, 17, 21, 23, 25, 26, 27, 30 and 33 represented the
traditional view of education and schooling. Statistical analysis
conducted using the SPSS software programme yielded a Cronbach
Alpha reliability value of .82 for the scale as a whole. (Means and
standard deviations of individual items are given in Appendix A.)

3. Results

3.1. Individual characteristics/family backgrounds of entering
student teachers

Of the 18,226 student teachers who responded to the survey,
the majority (68.4%) were enrolled in one of seven programmes
(areas of specialisation): classroom teaching (22.7%), science
(9.3%), Turkish (9.2%), English (7.8%), social studies (7.8%),
preschool {6.3%) and primary mathematics (5.3%). The remaining
31% were distributed across 23 other areas of teacher education.
The majority of all respondents, i.e., the majority of students who
had chosen teaching as a profession, were female (60.5%).

The age of participants ranged from 16 to 27, with the majority
(75%) between 19 and 21 years. Considering that students in
Turkey are, in theory, eligible to enter a teacher education
department at the age of 17 or 18 if their schooling has proceeded
without interruption, these results suggest that for three-fourths of
entering student teachers, between 1 and 3 years elapses between
their completion of secondary education and their admission to a
university programme. This gap may be an indication of initially
low scores and subsequent repetition of university entrance
exams, Overall, 74% of respondents were enrolled in regular day
programs and the remaining 26% in evening programs. Students in
evening programmes tend to have scored relatively low on their
(3SS exams and pay additional fees to attend classes opened by
some education faculties to meet the high demand for university
education and teacher education in Turkey,
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Table 1
Educational background of parents of entering student teachers.

Table 3
Entering student teachers' reasons for choosing teaching as a profession.

4-Year colleg
Craduate degre

Almost all of the study participants were graduates of public
high schools {97%), which is consistent with the overall proportion
of public schools in the Turkish educational system. A more
detailed examination of the secondary schooling of respondents
shows that 60% graduated from regular public high schools, 27%
graduated from Anatolian teacher-training high schools, and the
remaining 13% from other types of high schools, including
vocational and technical high scheols, art high schools and
comprehensive high schools.

Given that socio-economic status plays a role in personal and
professional aspirations, values and beliefs; the survey also looked
at the sodio-economic backgrounds of entering student teachers,
including the educational background and occupations-of parents
and the main environment (urban/rural) in which entering student
teachers spent their childhoods. In terms: of parental education,
nearly three-quarters of mothers of respondents had no more than
a 5-year primary-school education. As Table 1 shows, 15% of
mothers had completed secondary school, 48% were primary-
school graduates, 21% were literate but had no formal schooling
and 14% were illiterate. In comparison, 21% of fathers had
completed secondary school, 34% were primary-school graduates
and only 2% were illiterate, Moreover, only 7% of mothers and 21%
of fathers had received either a 2-year or 4-year university
education,

In terms of parental occupation, the vast majority of mothers
{82%) were housewives, 7% were retired! and close to 4% were
employed as civil servants. In comparison, fathers of entering
student teachers had a wider range of occupations. The majority
were retired (31%), civil servants (21%), or self~employed {18%},
Others were reported to be public-sector salaried employees (7%},
daily wage workers (6%) or seasonal workers (5%), and an
additional 6% were reported to be unemployed (Table 2).

In terms of family residence, the majority of student teachers
spent most of their childhood in urban areas in either a large
metropolis (35%) or a small city (25%), whereas the remaining
entering student teachers grew up in rural areas in either a small
town (28%) or village (8%).

Table 2
Occupational status of parents of entering student teachers.

Unemployed

* Respondents could choose more than one option,

3.2. Motivation/reasons for choosing teaching as a career

The majority of entering student teachers (51%) said they chose
teaching as a profession because they wanted to become a teacher
{Table 3). Other frequently given reasons were university entrance
exam {(5S) scores (29%), opportunity to find a job easily (25%)and
waorking conditions (21%), Only 9% stated that they chose reaching
as a profession because of its high status in society.

The majority of respondents (87%) stated that they planned to
work as a teacher after graduation, compared to only 10% whe
stated that they would seek other job opportunities.

Statistical analysis was conducted to examine the relationship
between reasons for choosing teaching as a profession, future plans
for employment following graduation and type of high scheol
attended. As Table 4 indicates, highly significant (p <.001)
associations were found between type of high school attended
and reasons for choosing teaching as a profession. However, low
Cramer's values (.03-.10) indicate a very low level of effect size
{Field, 2005), suggesting that the significance levels might be
inflated as a result of the large sample size.

Significant associations were also found between type of high
school attended and future plans regarding teaching following
graduation; however, in this case as well, the low Cramer’s value
(.08) indicates a very low level of effect size and suggests that the
significance levels might be inflated as a result of the large sample
size (Table 5).

3.3. Socio-cultural values

Among the questions addressing socio—cultural values of
entering student teachers, participants were asked to indicate
their degrees of confidence in various political and social
institutions. As Table 6 indicates, among the institutions listed,
the military was found to inspire the most confidence, with 64% of
participants expressing a great deal of confidence and 21%
expressing some confidence in the military. Following the military,
other institutions considered to inspire relatively high levels of
confidence were the police (a great deal: 37%; some: 43%). the
Supreme Court {a great deal: 38%; some: 37%), the Office of
Religious Affairs (a great deal: 33%: some: 37%) and the Presidency
(a great deal: 31%; some: 40%). In contrast, the institution said to
inspire the least confidence was the media (a great deal: 2%; some:
19%). Other institutions in which respondents expressed low levels
of confidence inciuded political parties (a great deal: 1%; some:
23%), the European Union (a great deal: 3%; some: 28%) and labour
unions (a great deal: 6%; some: 42%). Institutions falling in the mid-
range of responses in terms of confidence levels were the
Parliament (a great deal: 29%; some: 46%), universities {(a great
deal: 15%; some: 60%) and the government {a great deal;: 21%;
sorne; 36%),

Student teachers were also asked to respond to the question
“Do you describe yourself as a democratic person?” Slightly more
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Table 4
Reasons for choosing teaching as a profession, by type of high school attended,

Type of high schiol

Table 5

than half (56%) of respondents stated that they would describe
themselves as democratic persons most of the time, 22% said they
were always democratic and about 2% said they were not at all
democratic.

In order to assess student teachers’ levels of fatalism, a
phenomenon commonly examined in studying socie-cultural
values, respondents were asked to identify causes of poverty.

Table &
Confidence in institutions.

Organization’

Eufope
Supreme
President

Political parties:
Non-governmenta

Farliament 7
Universities” 17

Highly fatalistic individuals believe that their actions have little
impact on the outcomes they experience and have been found to
attribute negative experiences and outcomes such as poverty to
fate or luck (Erglider et al,, 1991; Esmer, 2002). In contrast to the
expectations of the authers, who consider a fatalistic attitude,
sustained by Islam, to be an important characteristic of Turkish
society, only about 1% of respondents in the present study
attributed poverty to misfortune. Most frequently poverty was
attributed to apathy (38%), social injustice {35%), or a consequence
of economic development {26%).

Entering student teachers were also asked the areas in which
they believed religion could provide adequate answers in order to
assess their attitudes towards the role of religion in social life. The
majority of respondents (73%) stated that religion could provide
adequate answers to the spiritual needs of individuals and to the
meral problems of individuals (54%). In addition 29% stated that
religion could adequately address problems of family life and 22%
said it could adequately address social and economic problems.

Responses to the question, “Which of the following individual
characteristics should be developed by the educational system?”
were compatible with the answers given to the above question on
the role of religion. The most frequent response regarding the
individual characteristic that should be developed in schools was
“moral and religious values” (39%), followed by “scientific
thinking” {38%) and “democratic values" (23%}.

When asked if they felt Turkey would benefit from becoming a
full member of the European Union, only 15% of respondents said
that EU membership would be beneficial. Moreover, 79% said that
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they did not expect Turkey to be accepted as a full member in the
near future, '

When asked how often they read a newspaper, 34% of student
teachers reported reading a newspaper every day and 35% reported
reading newspapers 3—4 times a week About 6% reported not
reading newspapers at all. With regard to books read, the most
frequently stated genre was the novel (77%), followed by history
hooks (36%), refigious books (29%), poetry (26%) and health-related
books (10%). The preferred musical genre was reported to be Turkish
popular music (53%), followed by Turkish folk music (45%), Turkish
contemporary classical music (43%), rock music {35%), international
popular music (23%) and westemn classical music (18%).

34. Pedagogical beliefs

Responses to the questionnaire items about education, goals
and functions of schooling and the nature of teaching and learning
provided insight into the attitudes and beliefs held by students
upeon entering into a teacher education: program. Means and
standard deviations for each item are presented in Appendix A.
Overall mean scores of items representing progressive and
traditional views were calculated separately, and a paired sample
t-test was conducted to assess whether a significant difference
existed between the mean values of the progressive and traditional
views. Analysis showed the mean score for the progressive view
(M= 3.862, SD = .474) to be significantly higher [£{14345)= 1063,
p=.000, r=.44)] than the mean score for the traditional view
(M =13.37,5D =.506}. The mean difference between the progressive
and traditional view was .484; however, in view of the effect and
sample sizes, this significant mean difference should be inter-
preted cautiously.

Overall, entering student teachers’ views on education and
schooling tend to be more progressive than traditional; however,
the influence of traditional educational philesophy should not be
underestimated. Fig. 1 shows the mean score for each item
representing the progressive view and Fig. 2 shows the mean score
for each item representing the traditional view.

Among the statements representing a progressive educational
philosophy, entering student teachers most frequently agreed with
the following:

Studont' Teachers' Perceptions of Progressive View

2ol
§ 30041
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Fig. 1. Student teachers’ perceptions of progressive view.

Student Teachers' Perceptions of Traditional View
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Fig. 2. Student teachers' perceptions of traditional view.

« Jtem 2: Teachers who respect different viewpoints provide an
opportunity to train democratic individuals.

« Jtem 10: The basic function of school is to prepare individuals for
life,

« Item 14: Democratic socialism, which seeks the maximum degree
of social justice for all, is the best type of society.

s Itern 29: The curmiculum should be continuously adapted to the
students and the community.

» Jtem 1: Teachers should be more concerned with stimulating
interest in learning than with conveying knowledge.

Among the statements representing a traditional educational
philosephy, entering student teachers most frequently agreed with
the following:

o [tem 33: Teachers should be models for experiencing and
transmitting the basic principles of the Turkish Republic.

» [tem 3: Schools should shape the moral character of individuals.

« ftem 25: Without firm guidance and sound instruction, children
are predisposed to error and antisocial behavior.

Among the statements eliciting disagreement by a large
number of student teachers was Iltem 21 representing the
traditional view, “There is no need to develop a variety of educational
programmes, since all people have similar values and perceptions.”
From this it can be derived that entering student teachers believe
that the basic functions of schools should be to provide a flexible
curriculum responsive to the needs of society as well as of
individual students.

Student teachers also tended to disagree with the statement
“Formal education is basically unnecessary and contributes little or
nothing to the vast sum of human experience” (18). Those who
disagree with this might be considered more likely to believe that
education should be provided by formal institutions. It is possible
to conclude that in this regard, entering student teachers tend to
have traditional rather than progressive views of teaching and
believe schools and teachers play an important role in maintaining
the existing social order by educating individuals who respect and
conform to the values of society.

One point worth noting is that a high number of student
teachers disagreed with the statements “Schools should emphasize
the present rather than the historical past or the anticipated future”
{19} and “Schools should emphasize the virtues of the historical past
as way of correcting the existing over-emphasis on the present and the
future” (30). From this it can be inferred that entering student
teachers do not have distinct beliefs about the role of school in
emphasising the present rather than the past or the future,

Consistent with the results obtained in the previous sections of
the study, entering student teachers appear to be undecided about
the role of scientific knowledge in solving the problems of
humanity, as indicated by the mean score for the statement
“Scientific knowledge can be used to solve all kinds of problems faced
by human beings” (32).

4, Discussion

4.1. Individual characteristics/family backgrounds of entering
student teachers

An analysis of the background characteristics of survey
respondents provided insights into those individuals currently
entering the field of teacher education in Turkey. The majority of
entering student teachers were found to come from middle-lower
SES families. About half of the mothers and one-third of the fathers
of entering student teachers have no more than a 3-year primary
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education. In addition, the rate of tertiary educaticen is about three
times higher for fathers than mothers. In most cases, entering
student teachers come from families in which only the father
works or is retired, most frequently from employment in the public
sector, The majority of student teachers have lived most of their
lives in urban areas. Given these characteristics, it can be argued
that the majority of entering student teachers bring with them
limited “cultural capital”, the term used to describe the cultural
habits, dispositions and skills that give individuals a higher status
in society and which are mainly acquired at home through
exposure to a given set of cultural practices and which are
especially influenced by parental socio-economic status (Bourdieu,
1986).

The findings related to background characteristics of entering
student teachers are consistent with the findings of previous
studies conducted with relatively smaller samples of entering
student teachers in Turkey (Demirbolat, 2006; Ok and Onkol,
2007; Saban, 2003). Ok and Onkel (2007} found that students
entering education faculties come from families with low levels
of education and income and relatively low-status professions.
Similarly, Saban (2003) concluded that prospective elementary
school teachers in Turkey come from relatively low socio-
economic backgrounds. Demirbolat (2006) found that the
majority of student teachers lived in urban areas and had
parents who were primary-school graduates, These findings are
similar to those obtained from studies conducted in other
countries. For example, Richardson and Watt (2006} found
that a greater percentage of entering student teachers at three
major Australian universities come from low SES families, as
measured by parental income. In their meta-analytic study on
characteristics of eatering teachers, Brookhart and Freeman
(1992) concluded that entering teacher candidates in the United
States were more likely to come from homes with combined
annual incomes lower than those: of students in other
disciplines, and Mclntire and Pratt (1985) found that about
two-thirds of parents of pre-service teachers in the United States
did not have college degrees. In a study of background
characteristics of entering student teachers in four developing
countries, Coultas and Lewin (2002) conciuded that in all
countries, the majority of mothers of student teachers were
housewives with limited education.

4.2. Motivation/reasons for choosing teaching as a career

Given that the choice of field of study is dictated by university
entrance exam (0SS scores, for a considerable percentage of high-
school graduates in Turkey, the voluntary choice of department
carries importance in the context of Turkish education. This study
found that more than half of the entering student teachers had
voluntarily chosen teaching as their future profession. From this, it
is possible to conclude that this group of entering student teachers
have a desire to be teachers and will be motivated to study in
faculties of education. In contrast, for one-third of entering student
teachers, 0SS scores played a major role in their decision to enroll
in an education faculty. These students are likely to be less
motivated, since teaching is not their prirnary career choice and
they would have chosen a different faculty had their exam scores
been higher.

Job security, flexible hours and holidays as well as the
possibility of engaging in secondary employment were cther
reasons given for choosing teaching as a future career. Job security
is significant in the Turkish context, where teachers hired by the
Ministry of Education have a great deal of legal protection in
comparisen to those employed by private schools, where hiring
and firing of teachers due to fluctuations in enrollment may be an
issue,

Resuits showed that the majority (87%) of enfering student
teachers were planning to work as teachers after graduation.
Overall, it emerged from the study that entering student teachers
have a positive attitude towards teaching and high motivation for
future employment as teachers, which may indicate that entering
student teachers are willing to invest time and energy in their
education.

Interestingly, the study results indicated that the type of high
school attended by entering student teachers did not influence
their reasons for choosing teaching as a profession or their future
plans regarding employment as a teacher upon graduation,
including the length of time they planned to remain in the
profession. Specifically, graduates of Anatolian teacher-training
high schools did not indicate a commitment to remain in the
profession longer than graduates of regular high schools. These
results conflict with those of a previous study (Basaran, 2004) that
concluded that graduates of Anatolian teacher-training high school
had a higher commitment to teaching as a lifelong career than
graduates of other high schools.

4.3. Secio-cultural values

The social and cultural values of entering student teachers are
expected to reflect social, political, or economic dimensions
of a society and may offer some clues as to their attitudes
and behaviours regarding teaching. The present study provides
important data on the socio-cultural values that student
teachers bring with them as they begin a teacher education
programrme,

Confidence in institutions is generally accepted as one
indicator of democratic values and attitudes {Ozbudun, 2007).
In general, social scientists consider confidence in institutions to
be an important indicator of social trust and thus quality of
democratic government (Putnam, 2000; Rubal et al, 2007).
Analysis of data from this study indicates that student teachers
have the most confidence in social order institutions {Rothstein
and Stolle, 2002) such as the military, the police, the Supreme
Court and the Office of Religious Affairs. This finding is consistent
with those of a number of studies conducted in Turkey (Ergiider
etal., 1991; Esmer, 1959, 2002, 2008; Tessler and Altinoglu, 2004).
On the other hand, the present study found student teachers have
little confidence in pofitical parties, labour unions, the European
Union and the media—institutions that can be associated with
democratic governance, The low level of confidence in these
institutions may create a negative attitude towards political
participation and civic engagement and thus prevent entering
student teachers from participating in democratic activities
initiated by these institutions. This is in Jine with data from the
European Values Survey conducted by Rimac and Stulhofer
(2005), which found that only 22% of Turkish participants in
their survey spent any of their free time working for non-
governmental organisations (NGOs). In his study of 37,680
students from 58 Turkish universities, Yaze1 (2003) also found
a low level of active participation in NGOs, Working with NGOs is
considered an important indicator for the inculcation of demo-
cratic values and attitudes. Almond and Verba (1965) found that
NGO members have more demeocratic values, feel more confident
thatthey can influence government and are more politically active
and open-minded.

A 2004 study by Erdogan found a negative relationship
between democratic attitudes and values and a high level of
confidence in social order institutions among Turkish youth. In
addition, several studies have found a high positive relationship
between confidence in social order institutions and piety among
Turkish citizens (Erdogan, 2004; Ergiideretal., 1991; Esmer, 1999,
2008).
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Resuits of the present study also showed that only one-fifth of
entering student teachers perceived themselves to always be
democratic individuals, although more than half perceived
themselves to be democratic most of the time, meaning that they
have democratic dispesitions for some events. These findings,
taken together with the reported high levels of confidence in social
order institutions, suggest that a relatively limited number of
entering student teachers possess attitudes conducive to democ-
racy and democratisation, which may be related to Turkey's
ongoing but unconsolidated demecratic transition (Tessler and
Altinoglu, 2004),

In view of the responses to survey items regarding confidence
in the Office of Religious Affairs, reading religious books, moral
and religious values and the functions of religion, it may be
argued that student teachers tend te accept religion as an
important aspect of their social and personal lives. This finding is
consistent with previous studies related to values in Turkish
society {Esmer, 1999, 2008). Based on data from the 2007 World
Values Survey conducted among individuals age 18 and over in
different regions of Turkey, Esmer {2008} concluded that the
higher importance attributed to religion in Turkish society is a
distinguishing factor between Turkey and Western Europe, At
the same time, student teachers do not seem to have fatalistic
attitudes towards poverty; that is, they tend to explain poverty in
a rational and deterministic way. This result is also consistent
with the findings of earlier studies conducted by Ergiider et al.
{1991} and Esmer {1959).

Based on respomses to questions related to socie-cultural
values, it can be argued that entering student teachers hold more
traditional values than secular-rational values. In a cultural map
derived from a World Values Survey, Inglehart and Welzel (2005)
place Turkey in the traditional cultural zone. According to the
study authors, an individual who pessesses traditional values has a
strong sense of ‘national pride, favours greater respect for
authority, derives comfort and strength from religion, is relatively
favourable to having the army rule the country and seldom
discusses politics.

Consistent with the recent trend in Turkish society as a whole,
entering student teachers do not have a positive attitude towards
the European Union. More than half of student teachers stated
that they had no confidence in the EU, .and the majority also
stated they did not expect Turkey to become a full EU member in
the near future. Similar findings were obtained in studies
conducted by Eurobarometer 66 in 2006 and Eurobarometer
68 in 2008, which indicated a dramatic decrease in Turkey's
support for the European Union following the identification of a
negotiation date in 2005. The last wave of the World Values
Survey also showed that Turkish participants had withdrawn
their support to the EU (Esmer, 2008). This decline in confidence
in the EU might be due to the changing nature of Turkish-
European relations. Erdogan (2007) has argued that Turkish
citizens' confidence in the EU is highly determined by fluctua-
tions in Turkey's relationship with this institution, and Rimac
and Stulhofer (2005) have argued that “countries searching a
way out of transition-caused recession land anomie are more
distrustful of the European Union™ {p. 320).

Information on the reading habits and musical preference of
entering student teachers may also provide some insight into the
level of cultural capital they bring with them upon entering
training. This study found entering student teachers preferred to
read novels, followed by history books, religious books and poetry.
Previous studies (Cangil, 2008: Yazicl, 2003) also found novels to
be the most frequently read books among Turkish student
teachers. It is worth noting that a significant percent of student
teachers reported reading history and religious bocks, and future
studjes might examine the factors infiuencing book preferences in

order to gain more insight into the cultural backgrounds of
entering student teachers.

Consistent with findings of other studies conducted with
university students (Cangil, 2008; Ersoy, 2007: Yazict, 2003), only
one-third of student teachers in the present study reported reading
a newspaper on a daily basis. The rather infrequent reading of
nrewspapers among student teachers is consistent with the general
trend in Turkish society and may be due to the reported low level of
confidence in the media. Considering that reading newspapers
helps individuals to follow daily occurrences and keep informed of
world events, education faculties may consider providing oppor-
tunities (e.g., easy access to newspapers at faculty libraries) that
support an increased frequency in newspaper reading among
students.

With regard to musical preferences, entering student teachers
were found to prefer Turkish popular music, Turkish folk music
and Turkish contemporary classical music. About one-fourth of
student teachers reported listening to arabesk or a version of
arabesk, a type of popular Turkish music that absorbs many
strands of Arabic and Turkish musical traditions and is char-
acterised by a fatalistic world view (Stokes, 1989; Ozbek, 1997).
This study also found Western classical music to be the least
preferred genre of music. Yazict (2003) has argued that Turkish
university students with parents of a relatively high SES have a
greater preference for international and Western classical music,
whereas students from low SES families tend to prefer Turkish folk
music and arabesk.

4.4. Pedagogical beliefs

Teachers' conceptions of education and schooling processes and
their beliefs about students, classrooms and subject matter have an
important influence on what they do in the classroom (Clark and
Peterson, 1986: Nespor, 1987). The findings of this study suggest
that student teachers tend to exhibit progressive educational
philosophies, although the influence of traditional philosophies
cannot be denied. The more progressive views of education and
schooling held by entering student teachers may be due to the fact
that they perceive themselves as predominantly students rather
than as teachers. It can also be concluded from these results that,
unsurprisingly, entering student teachers have yet to form
pedagogical beliefs.

5. Conclusions and implications

Analysis revealed that entering student teachers come from
middle-lower SES families and have parents, especially mothers,
who have low levels of educations and relatively low-status
professions. In this respect, teacher education institutions need
to develop strategies to attract students from higher SES families,
since, as suggested by Bloom (1976}, students’ affective and
cognitive entry characteristics are important predictors of their
learning, The cultural capital of entering teachers gains
importance especially in developing countries, where teachers
continue to represent the most important source of knowledge
and values and are viewed as influential in terms of developing
the attitudes and values of the children they teach. In order to
attract students from high SES families to education faculties,
policymakers and teacher-educators need to develop strategies
to raise the economic status of the teaching profession and to
increase the quality of the education provided by teacher-
training institutions.

Student teachers were found to have high levels of motivation
and commitment to teaching. Teacher training institutions should
keep this in mind in the process of improving the quality of
education they provide, By improving quality of instruction,
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faculty attitudes towards students, social/physical environments
and extracurricular activities, faculties should be able to maintain
and enhance the motivation of their students.

The socio-cultural values of entering students appeared to lean
more towards traditional values than secular-rational values,
which also indicates the existence of relatively limited democratic
values and attitudes. In order to address this issue, curricula at
education faculties may be designed to help equip student teachers
with the lmowledge, attitudes, values and skills needed to allow
them to participate in the establishment of a proper democratic
culture in their classrooms and in their schools. One way to help
entering student teachers develop democratic attitudes and values
might be to provide them with more opportunities to participate in
decision-making processes in both the classroom and in university
governance. This strategy would also contribute to the develop-
ment of Turkish democracy by increasing the likelihood that these
future educators will institute more democratic practices in their
own classrocms.

Although entering student teachers were found to hoid
progressive pedagogical views, the influence of traditional views
canriot be denied. It may be suggested that one primary aim of
teacher education in the Turkish context should be te nurture

sound pedagogical beliefs conducive to the development of
progressive teacher education, as initiated by the constructivist
primary school curricula introduced by the Ministry of National
Education in 2005. The effectiveness of teacher education
programmes may be assessed by how well they promote the
formation and development of pedagogical beliefs that are
consistent with the philosophy of learning and teaching espoused
by the new school curricula.

The findings from the present study also have implications for
future research. One subject to be examined is whether or not the
socio~-cultural values and pedagogical beliefs of entering student
teachers change as they gain more lmowledge, experience and
skills through pre-service teacher training. Indeed, the authors also
plan to measure the values and beliefs of the present sample as
they reach the end of their pre-service training in their final year at
an education faculty. Such information should help to identify the
impact that faculties of education have on socio-cultural values
and pedagogic beliefs, Developing a better understanding of the
changes in values and beliefs of student teachers should also be
considered an essential precursor to improving the quality and
effectiveness of the current teacher-education programmes in
Turkey.

Appendix A Means and standard deviations of items representing progressive and traditional teaching philosophies
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